i R, ISBN: 978-623-7256-25-0
collegiate forum \v,,k g,»/

. . . . % QiR TA g
Universi tas Kristen Indonesia e

PROCEEDING

EFL Theory & Practice:
Voice of EED UKI

English Education Department (EED)
Collegiate Forum 2015-2018

Editor
Parlindungan Pardede

Pendidikan Bahasa Inggris
FKIP UKI
2019



PROCEEDING

English Education Department Collegiate Forum
(EED CF) 2015-2018

“EFL Theory and Practice:
Voice of EED UKI”

ISBN: 978-623-7256-25-0

Editor:
Parlindungan Pardede

Reviewers:
Parlindungan Pardede
Hendrikus Male

L. Angelianawati

Asri Purnamasari
Horas Hutabarat
Lamhot Naibaho

Cover designer:
Situjuh Nazara

Publisher:

UKI Press

JI. Mayjen Sutoyo No.2 Cawang, Jakarta 13630
Telp.(021)8092425, ukipress@uki.ac.id

Pendidikan Bahasa Inggris
FKIP UKI Jakarta
2019


mailto:ukipress@uki.ac.id

PREFACE

English Education Department Collegiate Forum (EED CF) is an academic forum
organized by the English Education Department, Faculty of Teacher Training and
Education, Universitas Kristen Indonesia (EED FKIP UKI). Initiated in 2008 by Mr. Parlin
Pardede Dean of FKIP UKI, the event was held bi-monthly in every even moth. It aims
at providing a friendly and open opportunity for the faculty, students, alumni, and English
teachers to share ideas, research findings, and experiences in English as a Foreign
Language (EFL) field. It is expected that the forum can cater the interested parties an
innovative and exciting opportunity to share, care, and collaborate for developing their
professionalism in EFL learning and teaching.

Following related parties’ recommendation, staring from 2015 the papers
presented in the forum will be compiled and published in a proceeding in every four
years. This proceeding, therefore, includes the 24 articles presented in the forum from
2015 to 2018. Since the presentation in this forum is voluntary, every resource person is
free to decide the EFL topic he or she presents. Consequently, the articles in this volume
cover a broad theme. Despite the broad theme, the topics covered in the articles do
represent current hot issues in EFL, such as learning and teaching methodology and
strategies; language skills, pronunciation, vocabulary, and grammar development;
curriculum, evaluation and assessment matters; language research methodology, and
the implementation of technology in EFL.

On behalf of EED FKIP UKI, | would like to offer my appreciation all faculties,
students, alumni, and fellow English teachers who had contributed in EED CF along
2015-2018. My special thanks should go to Parlindungan Pardede whose hard work in
editing the articles in this proceeding has made this publication possible.

Finally, | hope each article in this proceeding can inspire every reader as it had
inspired the audiences when it was presented in EED CF.

Jakarta, July 26, 2019
English Education Department Chairperson,

Hendrikus Male
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A Survey
on Junior High School Students’ Learning Styles'

Hendrikus Male
hendrikus.male@uki.ac.id
Universitas Kristen Indonesia Jakarta, Indonesia

Abstract

Doing university social responsibility is compulsory for the lecturers as part of their
responsibility for the society. This study was aimed at finding the general perception of
junior high school students’ learning styles preferences. Basically, it was to find out what
is the most dominant learning style the students may have. The respondents were
administered a questionnaire which was modified and adapted from Cohen, Oxford, and
Chi’s (2001) Learning Style Survey (LSS). Due to its time constraint, the study was only
to seek the general perception. The result of data showed first and second learning styles
of the students’ preferences were visual and auditory. Whereas kinesthetic was the last
learning style preference found in the study.

Keywords: learning style, EFL, secondary school, visual, auditory, kinesthetic

INTRODUCTION
Current studies (e.g. Peacock, 2001; Sprenger, 2003; Joy, & Kolb, 2007).have revealed
that one of the reasons behind language learners’ individual differences is learning styles
because learning is basically “the process whereby knowledge is created through the
transformation of experience”(Kolb, 1984: 38). Students with the ability to employ
multiple learning styles acquire a greater learning outcome (Claxton & Murell 1987;
Elison & Moore, 1979; Felder 1995). Learning styles, therefore, play a critical role in the
learning process, In relation to that, teachers should guide his/her students to recognize
the most suitable learning style they have and choose the appropriate teaching method.
Teaching students of Junior High School might not be easy whenever there is not
much information or resources. In a discussion, the principle of SMP Kerasulan Pusaka
stated it is more challenging to teach students in the countryside in comparison to
teaching the students in big cities. They are different from the students in big cities who

This article was presented in The UKI English Education Department Bimonthly Collegiate Forum held
on Friday, Juni 8, 2018.
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have a lot of books and quick access to the internet. Besides, the teachers in the
countryside must prepare well and equip with much knowledge so that they can transfer
it to the students.

In addition, based on the aforementioned description, it is obvious that teaching
English to junior high school students may not be very easy since there are ample
obstacles and problems the teachers may face. It is said that one of the indication the
students might not reach their target well is that the lack of knowledge. In order to reach
or solve the problems, the writer attempted to seek the students’ learning style. The
result of the survey may become one of the solutions for the teachers’ knowledge or
learning strategies to determine what material that suit their students.

LEARNING STYLES

A number of scholars have defined learning styles as the easiest way they perceive the
knowledge. Brown (2000) learning styles are as the way in which every learner
perceives and processes information in learning circumstances. He argues that learning
style preference is one aspect of learning style, and refers to the choice of one learning
situation or condition over another. Reid (1987) developed a learning style model based
on how students learn best using their perceptions: visual, auditory, kinesthetic and
tactile preferences and also two social aspects of learning: group and individual
preferences. Given (2002) constructed a broad approach to learning styles by including
five learning systems based on the brain’s natural learning systems, i.e., emotional,
social, cognitive, physical and reflective. Cohen, Oxford, and Chi (2001) designed a
Learning Style Survey (LSS) in which among the number of main aspects, it includes
these three aspects, i.e., visual, auditory and kinesthetic. The aim of the LSS is to assess
the students’ general approach to learning and to see their overall learning style
preferences.

In addition, Grasha (1996, p. 41) has defined learning style as personal qualities
that influence a student’s ability to acquire information, to interact with peers and the
teachers, and otherwise participate in learning experiences. There are four commonly
preferred learning styles, i.e. independent, dependent, collaborative, and participant.
Independent — learners prefer to work alone on tasks given than with other students. (2)
Dependent — learners tend to look at their teachers and friends in which they are as the
source of information. (3) Collaborative — learners acquire information by sharing and
working together with their teacher and friends. (4) Participant — learners actively engage
in class activities and discussion. Csapo and Hayen (2006, p. 129) said that
“understanding learning styles and the role of learning styles in the teaching/learning
process is a key component in effective teaching.”

However, there can be many factors that may contribute to the failure of the
students’ achievement such as lack of knowledge of learning. Oxford (1990) who stated
that “many factors affect the choice of language learning strategies among which we
can name: degree of awareness, stage of learning, task requirements, teacher
expectations, age, sex, nationality, general learning styles, personality traits, motivation
level, and purpose for learning the language.” Based on the experts’ explanation, the
writer concludes that every learner has their own learning style preferences and they

Proceeding of EED Collegiate Forum 2015-2018 | 1SBN: 978-623-7256-25-0
245



also have their best way to acquire the knowledge. Therefore, teachers should develop
their learning strategies or understand their students’ learning style so that the students
can achieve their academics goal as well as building their self-confidence. This is in line
with Matthew (1996) who stated that students who learn with their preferred learning
styles tend to gain more knowledge and skills as well as actively engage when taught
and presented with new materials

METHOD

This study was carried out in SMP Kerasulan Pusaka, Rawaselang- Cianjur, Jawa Barat
on the program of university social responsibility hosted by Faculty of Teacher Training
and Education, Universitas Kristen Indonesia in March 2018. The aim was to find out the
junior high school students’ perception of their learning style preferences. The
participants were 54 students. The participants were administered a questionnaire which
was adapted from Cohen, Oxford, and Chi’s (2001) Learning Style Survey and consisted
of 30 items (5-point Likert scale: never, rarely, sometimes, often, and always) was used.
The questionnaire was also divided into three main categories — the first category is
focusing on Visual Learning Style, the second is for Auditory Learning Style, and the last
is for Kinesthetic Learning Style. The time taking for the questionnaire lasted for 20
minutes. Due to the time limitation, the interview was not done. Therefore, this study is
merely done to find out the general perception of the students’ learning styles. It is not
done an in-depth interview.

FINDINGS AND DISCUSSION

Table 1 shows the participants’ demographic data. Although there are female students
in each class, they are dominated by male students. Their age varied from 11-16 years
old. The total number of participants is 54.

Table 1
Participants Demographic Data (N-54)
No  Grade Gender Age (in years) Total
male female 11-12 13-14 15-16
1 VI 10 9 17 2 19
2 VIII 12 9 21 21
3 IX 8 6 14 14
FINDINGS

The following are the results and findings of the research in which the researcher
classified based on the most dominant order of occurrences namely from the highest
rank to the lowest one. The findings showed that the most dominant learning styles
preference is visual, followed by auditory and the last is kinesthetic.

Since the discussion covers the most preference of the respondents’ learning style
i.e., the visual, auditory and kinesthetic, it is then presented based on the most dominant
one (see Table 2). The table illustrates that the majority of the respondents prefer visual
learning style in their study. Among the 54 respondents’ learning style preference, it is
found that 188 occurrences in sometimes, 140 found in often, and 107 found in always.
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Table 1 also indicates that junior high school students prefer to have a visual learning
style in their learning activities. Therefore, teachers are recommended to pay attention
to the needs of their students so that they may provide good teaching and create more
various activities related to visual style.

It is clear that the most of the respondents prefer the visual learning style during
the lecture and they seem to work best when they write down something and also when
it is visually provided with videos or other media to assist them in learning the material.
The visual learning style preference found in the study also confirms the study carried
out by Reid (1987)

Table 2
Respondents’ Visual Learning Style Preference
Frequency
No Statement never rarely sometime often always
1. | remember something better if | write it 0 1 o5 16 12
down.
2. |take detailed notes during a lesson. 0 5 20 17 12
3. When I listen, | visualize pictures, 1 7 17 18 1
numbers, or words in my head.
4. | prefer to learn with TV or video rather
than other media. 3 " 25 8 !
5. luse color-coding to help me as | learn or 16 19 12 4 3
work.
6. | need written directions for tasks. 1 5 15 17 16
7. |have to look at people to understand
what they say. 2 6 22 1 8
8. lunderstand lessons better when the 3 2 1 14 14
teachers write on the board.
9. Charts, diagrams, and maps help me 8 10 21 14 1
understand what someone says.
10. I remember peoples’ faces but not their 3 9 10 16 23
names.
Total 37 68 188 140 107

Next, the study shows that the second preference of respondents learning style is
auditory. As Table 3 showed, 175 occurrences found in sometimes, 138 found in often,
and97 found in always. Table 2 also indicates that junior high school students also prefer
to have auditory learning style in their learning activities. Almost half of the students
prefer to learn by listening to a lecturer rather than reading. This may indicate that a
number of students also prefer auditory learning style. Therefore, teachers are also
suggested to notice their students’ learning style.
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Table 3
Respondents’ Auditory Learning Style Preference

No Statement Frequency
never rarely Sometimes  often  always

1. I remember things better if | discuss them

with someone. 1 2 17 21 13
2. | prefer to learn by listening to a lecture

rather than reading 3 3 23 18 7
3. Ineed oral directions for a task. 1 2 22 18 11
4.  Background sound helps me think. 4 10 20 12 8
5. llike to listen to music when | study or

work. 9 8 9 8 20
6. | canunderstand what people say even

when | cannot see them. 4 17 19 10 4
7. | remember peoples’ names but not their

faces. 10 14 17 8 5
8.  |easily remember jokes that | hear. 2 8 15 13 16
9. Ican identify people by their voices (e.g.,

on the phone). 4 12 18 14 6
10.  When | turn on the TV, | listen to the sound

more than | watch the screen. 10 6 15 16 7

Total 48 82 175 138 97

Table 4 indicated that the last learning style preference of the respondents is
Kinesthetic. Among the 54 respondents’ learning style preference, 143 occurrences
found in sometimes, 76 found in often, and 54 found in always for this learning style.
More than half of the respondents agreed that they never play with or bite on their pens
during their study. They also stated that they get nervous if they sit too long.

Although Kinesthetic was found to be the last learning style the learners favored
more in this study, the result of the study also confirms the study by Peacock (2001)
which was the first learning style preference of the learners above others.

In summary, it is obvious that the majority of the respondents in learning style
preferences vary from one another. Therefore, as teachers, they need to provide good
strategies and understand their learners’ needs of learning style involving the learners’
participation so that they may find their own learning style preferences to solve the
problem encountered during the study. This way can also help the students know their
individual learning style preferences and build their self-confidence. Moreover, by
understanding the students’ learning style preferences, the teachers or faculties can also
help the students to be aware of their various strengths as well as improving their
weaknesses during the studying.
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Table 4
Respondents’ Kinesthetic Learning Style Preference

Frequency
No Statement

never rarely  sometimes often always

1. | prefer to start doing things rather

than checking the directions first. 14 21 5 6
2. I need frequent breaks when | work

or study. 9 20 15 5
3. I need to eat something when | read

or Study_ 6 12 17 12 7
4, If | have a choice between sitting and

standing, I'd rather stand. 16 18 12 5 3
o. | get nervous when | sit still too long. 2 18 9 0 1
6. | think better when | move around

(e.g., pacing or tapping my feet). 17 18 10 6 3
7. | play with or bite on my pens durin
8. Manipulating objects helps me to

remember what someone says. 8 12 18 10 6
9. I move my hands when | speak. 8 15 17 7 7
10. I draw lots of pictures (doodles) in my 7 4 15 13 15

notebook during study.

Total 132 135 143 76 54

Eventually, combining the learning style in teaching can also become one of the
considerations for the teachers as the solution to the learners who belong to a single
learning style preference so that they can see the differences in learning styles among
students and improve the students’ learning strategies for their successful learning. In
so doing, it can also help the students to understand their learning style better that may
result in the improvement of the students’ academic achievement.

RECOMMENDATIONS

The result of the study may not be implemented in other institution, a further investigation
is then highly recommended. For the future research, the result of the study should
deliver an important message to the teachers especially by conducting a depth interview
to the students regarding their learning style preferences so that the qualitative data can
support the survey result.
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