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Preface

This book presents the proceedings of the 15th Asia TEFL and 64th TEFLIN International
Conference held in Yogyakarta from 13-15 July 2017 co-hosted by Yogyakarta State Univer-
sity, TEFLIN (the Association for the Teaching of English as a Foreign Language in Indo-
nesia), and Asia TEFL. This conference was designed to provide a forum for EFL teaching
and learning researchers, policy makers and practitioners to assemble in the spirit of “learn-
ing and growing together” to: (a) engage in an informed, critical and insightful dialogue
about enhancing learning for all students in all settings in all countries, a dialogue about
what works, how it works, what it takes to make things work, and how to develop thereon a
new understanding of the nature of EFL teaching and learning; (b) strengthen national and
international EFL education networks to promote powerful research in TEFL effectiveness,
improvement, and innovation and to engage EFL learning and teaching researchers, policy
makers, and practitioners in ongoing conversations about the interpretation and the applica-
tion of research in practice; and (c) critically examine the strengths and weaknesses of dif-
ferent theoretical paradigms of language learning and to explore how different conceptions
frame and influence the whole business of TEFL, especially in a global, knowledge-based,
technologically wired context.

The above purpose was achieved by raising the theme ELT in Asia in the Digital Era: Glo-
bal Citizenship and Identity from which four subthemes were derived: (1) English language
teaching and learning developments — What do they mean in different contexts with differ-
ent paradigms?, (2) Exploring the relationship between the knowledge-based era and TEFL
development, (3) Exploring and understanding today’s demands for foreign languages:
Going beyond English language competencies, and (4) Transforming TEFL in the fully dig-
ital world.

This conference presented eleven plenary speakers, 14 workshops, and around 800 concur-
rent papers, which were enjoyed by around more than 1000 participants from 32 countries.
Three of the plenary speakers responded positively to the Committee’s request to submit
their papers to be published in this book. Among the papers submitted for the proceedings,
68 were regarded as meeting the criteria and these papers have been grouped in four parts
according to these four subthemes in this book.

Part T presents 19 papers talking, among others, about teacher development, learners,
learning strategies, curriculum, teaching methods, and material development. A paper enti-
tled Teacher development in content-based instruction by Diane J. Tedick opens this part. Part
II presents 14 papers talking, among others, about needs analysis, gender disparity, teaching
creative writing, and language awareness. Part III presents 22 papers, beginning with a paper
entitled Developing fluency by 1.S.P. Nation. Other papers are talking, among others, about
global citizenship, world Englishes, English varieties, teacher accountability, ICT-based test-
ing, and code switching. Part IV presents 13 papers, beginning with a paper by Anthony
Liddicoat entitled Intercultural language teaching and learning in the digital era. So, altogether
this book presents 68 papers.

This book will hopefully facilitate the sharing of knowledge between the writers and the
readers for purposes of developing the teaching of English as a foreign language in this dig-
ital era.

X1
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Assessing speaking by f2f or using a developed application:
Are there any differences?

M.S. Simatupang
Universitas Kristen Indonesta, Jokarta, Indonesia

M. Wiannasriti & R. Peter

Bina Nusantara University, Jukarea, Indonesia

ABSTRACT: To access students’ ability in speaking, lecturers normally ask questions in
face to face (12f) mode and the students answer them directly. In class consisting of 40 stu-
dents or more, it takes ume to ask them the same questions one by one. Is there any faster
way to do so? This study explored the difTerences between assessing speaking [21 and using a
developed application, i.e. the Bingar Applicaiion. The participants of this study were 40 stu-
dents. They were tested twice with the same questions. The first 21 test was taken in class
about 1.5 hours and the second using the Bingar application in the computer lab, lasting only
for about 15 minutes The results showed that 80%; of the students answered the guestions
with no significant differences ither by the above testing modes. This indicates that using the
Bingar application is more efTicient in assessing speaking than by 2

I INTRODUCTION

Teaching English especially speaking with more than 40 students needs special skills to ensure
that the process of learning and teaching runs well, Speaking means the verbal use of language
Lo communicate with others (Fulcher 2003). Consequently. it takes several minutes for a stu-
dent to sufficiently speak his/her ideas with or without preparation so that his/her ideas can be
understoed fully. In a class with 40 students or more and the time allocation is 2 x 5) minutes
per session, mostly not all students will have their turn to speak adequately. In such a class,
a lecturer requires hours in order that the 40 students have sufficient time to speak. In other
words, it certainly takes much time for students to present their thoughts orally one by one,
especially in big classes. Furthermore, in one assessment. a lecturer needs not only more time
to evaluate the students’ speaking ability, but also more energy 1o concentrate to listen to their
utterances {o evaluaie the accuracy. the vocabulary, and the pronunciation. The worst can hap-
pen when the lecturer asks the students one by one. It means that the lecturer needs 1o raise the
same questions many times so that all students do not misunderstand them, and they are able
to express their thoughts to match with the questions being asked.

To fulfil the needs of reducing time in assessing speaking ability of big class stadents, this study
suggested the use of technology in order that 1o help us deing the task easily. Technology has been
used in all aspect of life, including feaching, learning and assessing. With the advance of rechnol-
ogy nowadays. 1t is posaible to save ime i evaluating students” speaking skills This study explores
the use of a developed application, called the Bingar application 1o be used in assessing students’
performance in speaking. This study was worth conducting due to the fact that it is time consum-
g to conduct speaking tests for more than 40 students (2). We focus on three ideas o discuss:

1. Technology in teaching English

2. Bingar application

3. Differences between assessing spealing by 21 and using a developed application, that is
using Bingar application

a7l
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2 TECHNOLGGY IN TEACHING ENGLISH

Some studies have been accomplished (o use technology n teaching and learming process
{Sce, for instance, Mayora 2006, Sad 2008, Simatupang 2004, Wang 2015). The practical
one used in many classes is using computer or lapiop with LCD as the means of deliver-
ing the materzals in the teaching and learning process. The computer also helps lecturers
oblain information easily to prepare matenials properly belore the class (Simatupang 2004).
Using power point in delivering the teaching materials is also popular with the intention that
the teaching matenals are well prepared, interesting, and focus (Simatupang 2005). Wang
(2013: 593) explains multimedia technology improves the teaching quality and effect of Eng-
hish hinguisties course in umiversities. Not far difference, Dewi (2005) explained in her paper
that online learning 1s useful to learn a language as a whole or to learn a skill of language.
Il indicates that the use of technology like computers (hardware) and internet (software)
enhances the teaching guality. Technology indesd 1s needed in almost all aspects of educa-
tion, including teaching English. Mayora (2006) experienced to the application of Techno-
logically Enhanced Language Learning (TELL) to implement a program that seeks 1o raise
in the studenis an autonomous ailitude loward learning a language and the mtegralion of
multimedia technology as a reinforcement of in-classroom activitics. The use of technology
in teaching Enghsh has been developed i many places. The most advanced technology is
stated by Sad (2008) who found that using mobile phone technology helped students to com-
municate better by producing drama activities with mobile phones.

The use of technology has been applied widely in education, starting from gathering the
information and materials, preparing the syllabus. delivering the materials to the students, and
finally assessing the students. This study was focused on assessing the students’ speaking ability.
Why should we demand an application to teach English, especially speaking? In this techno-
logical era, where everything needs to be done efficiently and practically, an application is com-
pulsary to help lecturers save the time allotted to evaluate students’ performance. Moreover,
technology suppoits lecturers 1o minimize asking the same questions many times 1o students
since the application replaces the lecturers’ roles. In traditional classes. a lecturer carries out
speaking ascessment by ordering the students to deliver their talk one by one until everybody
gets their performance. A lecturer carefully does observation while students are involved in
speaking activities which can provide useful information of their progress (Nation & Newton
2009), As a consequence, a lecturer needs to fully concentrate to get lns‘her students ideas,

3 RESEARCH METHOD

This research concerns to find out whether or not there are differences i’ the students use
the Bingar application in their speaking test compared to face to face (£21) test. In doing the
research. there are 40 students of Bina Nusantara University majoring in Game Application
and Technology who get involved in the speaking test. Firstly they do the test ([2f) by answer-
ing two questions:

I. What 1s your favorite place to visit on weekends? Describe it and explain why it is your
favorite place to go.

2. Da you agree or disagree that 1t i more important for stadents to study history and Lit-
erarure than to study science and mathematics? Give specific reasons and examples to
support your opinion.

The students’ responses were recorded to find out exactly what thev said. The next week,
they had to answer the same guestions using the Bingar application and recorded. They did
nat expect that they would be given the same questions Consequently, they did not prepare
o give answers Lo similar questions. It was possible that their answers might be better for the
second rime as long as their speaking ahbilities were good enough. If their speaking abhilities
are bad, their answers would not get better. The resulis were compared to find out the differ-
ences between two testing types.

572
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4 FINDINGS AND DISCUSSION

The Bingar application is a desktop application consisting ol three types of content and
several guestions which are played sequentially. The questions vary and depend on the order
or the set (Wiannastiti 2016). When this application is used, ihe students are doing the test
together in the lab. Some lab assistants are available to check if there are problems faced
during the test. One of the Iab assistants explains what to do and how to use the application
to make sure that the sindents understand and are capable to use the application. First of
all, they are doing the prerequisite sample question that should be answered after the beep
signal and then, they listen to their recorded voice to make sure that the application runs
well. Next, the lab assistant told them to listen to the questions of the speaking test and
aflter aboul 20 seconds they answer the questions orally and al the same time, Lheir voices are
recorded. The test takes only 15-20 minutes since all students do the test at the same time.
This indicaies the eflicient time {o have one test for all students (depending on the quantity
of the computers provided for the speaking test). The results of the tests are evaluated by the
lecturers later on, at home or anywhere and at their convenient time. This denotes the flexible
time to give scores even though it takes a longer time to get the resulis for all siudents.

Results of the analysis of the data obtained from the questionnaires distributed to the
students about the Bingar application showed some information about the application.
Figure | shows the ease with which the students used the Bingar application. It indicates that
more than 90 percent of the students agreed that it is easy (o start. more than 80 percent agree
it 1S easy to use, more than 80 percent agree it is easy to record voice, more than 80 percent
agree it is helpful. and more than 80 percent agree it 1s easy to check the sound. This implies
that students can use the Bingar application with ease.

Figure 2 shows the interface of the application. The interface means the program of the
computer that controls the display for the user. More than 70 percent of the students agreed
that the Bingar application is simple to operate; 16 percent say neutral because it wass just
the first time for them 1o use the application. More than 80 percent of the students agreed
and strongly agreed that the application has clear instruction, provides suppertive picture.
has easy buiton click, and overall is 1t easy to use.

01; BINGAR APPLICATION TO USE

b TiS 5
ol o h o oB

A Byt B Eaww L Eagyio o E. Easvio
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The mformation in Figure 3 shows the sound system of the Bingar application. Since the
test was §peaking, the sound system should be of the high gquality. The students fistenad to
the questions and directly answered them after the notification. The result shows that in 2l
guestions concerning the sound, more than 80 percent students agree that they can hear the
insiruction clearly, they could hear the guestions casily, they could hear therr voice clearly,
they can hear the pronunciation clearly, and the sound in the application was clear.

The last questions were regarding the time allotted in accomplishing the speaking test
using the application. This is essential {o ligure out since it shows how effective and how
efficient is the time to do the test. The information in Figure 4 demonstraies in all questions,
more than 83 percent of the students agreed that it is easy to see the preparation time; it is
easy to see the respond time; it is easy to see the time allotment: it is easy to see the idle time;
and the overall time 1s clearly seen.

In this research study, each student answered the questions for the speaking test twice:
firstly, in the class L2 with the lecturer (recorded); secondly in the lab using Bingar applica-
tion (recorded). The questions for both tests were the same. The purpose of this research is to
identify if there are differences between assessing speaking test by using an 2 (face to face)
method and by using the Bingar application. '

Assessing speaking through an P2 tests implies taking a great deal of time. If one student
needs one minute to listen to the questions from the lecturer, one minute to prepare, and
2 minutes (o answer, il requires four minutes for each student. Forty students need 160 min-
ules or more than 2 howrs, plus interrupted time like waiting for the stodents to approach the
front or repeating the instruction. Furthermore, the lecturer requires energy to concentrate in
order that s/he can give similar judgment to every student. This can create unfairness (o value
the students’ performance if the lecturer is already tired.

Using the Bingar application in assessing speaking does not require plenty of time. Each
student performs the test together in the lab. They listen to the questuons and answer the
questions all together at the same time without disrupting one another since each of them
i$ using the headset provided m the lab; thus their answers can be recorded all at once. It s
enormously practical and easy to use.

The scoring for £2f and Bingar application is formulated based on the Speaking Rubric’ (see
the appendix). The scores are categorized into excellent, good. average. and poor. After the
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entire students got their scores, the grades were compared for each student to see if there are dif-
ferences mn both tests based on the category For instance, if student A% score for P21 i8 75 and for
Bingar 1s 80, the score category is 75-84 (good). Tt means no different score category for student
A. On the other hand, if B’ score for £2f is 70 (average} and for Bingar is 80 (good), B’ scores of
Bingar 1s higher than of [2f test due to the different category. The results show that 80 percent or
32 students answered the questions with no significant difference category either by using Bingar
application or by face 10 face test. There are 5 studenis or 12.5 percent answer the questions with
better scores by using Ringar application than by 2% This is probably because they have heard
the questions before. Nevertheless, they did not expect to have the same questions since they are
informed to have the second speaking test. Their answers are better possibly due to their high
English proficiency. The rest 8 percent or 3 students answered the questions with worse scores
by using the Bingar application than by {2f. This indicates thai using Bingar application is more
efficient in assessing speaking than by 2, Furthermore, this application is excellent to apply for
big classes since one test can be applied to a lot of students.

5 CONCLUSION AND SUGGESTIONS

Assessing speaking for more than 40 students in a ¢lass can require a lot of time and energy, To
solve the problem, an application is designed so that the speaking test can be completed in fewer
tempos. To see if it is applicable, this study is conducted as whether or not the application contrib-
utes 1o the process of speaking assessment. The result reveals that the use of the Bingar applica-
tion was found 1o be more efficient since the time used for the speaking test was about [ifteen to
twenty minutes for all 40 students, and the lecturer could give scores later at his/her convenient
time. It is also effective since the result of this research study shows that there were no sipnificant
differences between assessing speaking face to face and using the Bingar application.

The use of technology proves that it assists lecturers to enlighten histher work. The Bingar
application is one of the technologies that support speaking tesis. It 1s suggesied that the Bingar
application or other similar technology should be applied in assessing students’ oral communica-
tion, especially for big classes. Indeed technology makes assessment easier and efficient.
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APPENDIX
‘Speaking Rubric.
Proficiency level
Excellen: (E) Good {G) Average (A) Poor (P)

Indicatoss (B3-100) (75-84) (63-T4) (0-64)

Ability 1o perform  Almaost fuily Mostly able to CGenerally able Moderately able
fluency when able 1o explain explain 1o explain in to explain in
talking in English in Enplish English about Enghish about
in English for about a abouta a general topic a general topic
general senaral topic general with some with many
topics with very few topic with pauses andfor pauses and/or

pauses few pauses fillers fillers
and/of fillers and/or Lillers

Ability to Other people almost  Other people Other people Other people
demonsirale fully mostly genetally maoderately
intelligibility recognize the recognize the recognize recognize the
when speech, & the speech, & the speech. speech, &
talking in specch is the speech is & the speech the speech is
English for generally clear moderately is somewhat limitedly clear in
general topics in pronuneiation clear in clear in pronunciation

pronunciation pronunciation

Ability to Almost fully apply ~ Mostly apply Generally apply  Modezately
demonstrate varied & varied & varicd & apply varied
language ust appropriate appropriate appropriate & appropriate
when talking grammar and grammar grammar and grammar and
in English for vocabulary and vocabulary vocabulary vocabulary
general topics

ESpeaking score of P2F and Bingar Application

Student E2F Bingar Student FIF Bingar
1 15/G S3/E 21 TOHA TOIA

2 20/G 9HE 22 156G 731G
3 TG 35E 2 al/P 6P
4 T0/A 0/G 24 TRIG 751G
3 80/G 90E 25 90VE SO/E
6 S0/G 80/G 26 BSE 85/E
7 TWA TOA 27 85/E SUE
2 (1 &P 28 95/E SVE
9 95E 9/E 29 65/A 65/A

0 SO/E 90/E 30 TRIG TG

i1 WE S5E k1| TG T51G

12 85/E 35/E 32 SWE 83/E

13 731G 751G i3 SVE SO/E

14 B5E 85/E 34 85/E 85/E

13 F8IG NG 35 T0A TOiA

16 T8IG 8VG 36 751G 3G

17 G G 37 B0/G 751G

i8 90/E RR'E 38 WA E0F

19 9E B5E 39 BO0/G oA

20 8E R5E 40 TO/A o/P

576



