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LANGUAGE LEARNING STRATEGY:
A THEORETICAL CONCEPT

Saniago Dakhi
saniagonias@gmail.com

Language acquisition usually refers 1o the native language or mother tongue, is defined as
the process by which humans acquire the capacity 1o perceive and comprehend language,
a5 well as to produce and use words and sentences to communicate. On the contrary,
language learning consists in the process by which a certain language, generally the
second language or foreign language, is acquired through the practical language leaming
strategy. This article addresses the fundamental differences between language acquisition
and language learning, and provides the description of language learning strategies
urgently needed by the language teachers and lenners.

Keywords: Language learning strategy, language acquisition

A. The Definition of Language Acquisition

Language acquisition is the process by
which human acquire t© perceive, to produce,
and to uwse words in understanding and
communicating. Language acquisition is dealt
with the process going in the infant's brain in
scquiring hisher mother tongue. It is included
in a process because a language is not acquired

As  Kridalaksana  (1982:  123)  says,
“Pemerolehan  bahasa  oadalah  proses
pemahaman dan penghasilan bahaxa poda
manusia melalui beberapa tahap mulai dari
maraban sampai kepada kefasihan penub™. It
means that language acquisition is the process
of decoding and encoding the language
through stages. It is staried from babbling
period until fluency.

Language acquisition is the process by
which humans acquire the capacity to perceive
and comprehend language, as well as to
produce and use words and sentences to
communicate. soquisition  usually
refers to first language acquisition, which
studies infants' acquisition of their native
language. This is distinguished from second
language acquisition, which deals with the
acquisition (in both children and adults) of

A major question in understanding
language acquisition is how these capacities
are picked up by infants from the linguistic
input. Input in the linguistic context is defined
as “All words, contexts, and other forms of

language to which a leamer is exposed,
relative to acquired proficiency in first or
second langunges”, Nativists find it difficult 10
believe, considering the hugely complex
nature of human languages, and the relatively
limited cognitive abilities of an infant, that
infants are able 1o mcguire most aspects of
language without being explicitly taught.
Children, within a few years of birth,
understand the grammatical rules of their
native language without being  explicitly
taupht, as one leamns prammar in school, A
range of theories of language acquisition have
been proposed in order to explain this apparent
problem. These theories, championed by the
likes of Noam Chomsky and others, include
innatism and Psychological nativism, in which
a child is born prepared in some manner with
these capacities, as opposed 1o other theories
in which language is simply learned as other
cognitive skills, including such mundane
motor skills as learning to ride a bike. The
conflict  between the theories

humans are born with syntactic knowledge and
those that claim all such knowledge is the
product of leaming from one’s environment is
often referred 10 as the "Namre vs. Nurture®
debate. Some think that there are some
gualities of language acquisition that the
human brain is automatically wired for (a
"nature” component) and some that are shaped
by the particular language environment in
which a person is raised (8 “nurture*
component). Others, especially evolutionary
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writing. Planned discourse is discourse that is
thought out prior to expression. It requires
conscious thought and the opportunity to work
out content and expression.

6. 'The Universal Hypothesis

The universal hypothesis provides an
interesting account of how linguistic properties
of the target language and the leamner’s first
language may influence the course of
development. It constitutes an attempt 10 SLA
in terms of independent language faculty,
rather than in more general cognilive terms.

The role of linguistic universal in SLA
is more complicated than in L1 acquisition.
This is because SLA involves two languages-
the target language and the learner’s native
language. Thus the learner brings two types of
linguistic knowledge to task of SLA: his
knowledge of linguistic universals, und the
specific gramimar of his first language.

1. A Neurofunctional Theory

The basic premise of a neurofunctional
viow ol SLA is that there is a connection
hetween function and the neural
anstomy. 1 ks bmportant, however, (o
veviggnlzo that, as in Ellis (1985: 271) puts it,
"there bn no single “black box™ for language in
the wiln". The adult’s brain never entirely
Tosvon the ty of the new-born baby's brain,
with that in cases of damage to specific
wiwas of noursl tissue (aa in aphasia), the
Futotions pssocinted with those areas who need
:l::'lllw#rlml.hﬂtrmfnmdm

Ty
Lamondells distinguishes two basic
types of lnguage acquisition: (1) Primary
: nwmmw
mhMMMMIMM
of tne or more languages from two to five
yours, Mecondary language ncquisition is
mhllvkhdlﬂnmhrllnhwluunim.
bo tha formnl olasseoom learning of 1.2, and
(1) wovond banguage acquisition, ie. the
bl sequisithon of & 1.2 after the age of five.
He phapolnts two systems w particularly
bimpeartint for lnigoage Tunctioning:
a)  The vommuniestion hiersrchy: this
hivs ronpesiaibility for language and
e fors of  interporsonal
COmmLmicition.
b} The cognitive  hierarchy:  this
controls a varlety  of  cognitive
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information processing  activities
that are also part of language use.

L. Langunge Learning Strategy
Several typologies (Ellis; O'Malley et
al; Oxford; Rubin; Wenden; Willing) have
been formulated for the description and
uhﬁﬁnﬁmofhmlulhgmﬂﬂ.
such as linguistic, noo-linguistic, direct,
indirect, cognitive, metacognitive, social,
communicative, memory, compensation, and
s0 on. However, in this study, the
explored by Oxford (1990-8) will be followed,
drawing a general division between direct and
indirect strutegies. Direct strategies are those
which are concerned with the wrgel language
in a wide variety of tasks and situations, and
may be subdivided into those stratepies used
for recalling, storing and  retrieving
information (memory strategies), those which
serve to understand, practice and produce the
language (cognitive strategics) and, finally,
those strategies used by learners in spite of the
difficultiecs they find  (compensation
strategies).Indirect strafegies, on the other
hand, deal with the management of leaming
and consist of metacognitive strategies for
manilnring Iuming. affective strategies for
emotions, and social
strlmu I'nr learning and interacting with
others,

a. Direct Language Learning
Stratepy

The direct strutegies ane beneficial 1o the
students because they help store and recover
information. These strategies help learners to
produce language even when there is gap in
knowledge. Theyalso help o undersiand and
use the new language.

1. Memory Strategy

Memory strategies are based on simple
principles like laying things out in order,
making association,and reviewing. These
principles ure employed when a leamer faces
challenge of vocabularyleaming. The words
and phrases can be associated with visual
images that can be stored andretrieved for
communication. Many leamers make use of
visual images, but some find it easy toconnect
words and phrases with sound, motion or
touch.

The use of memory strategics are mosi
frequently applied in the beginning process of
languageleamning. As the learmners advance o
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The psychological distance factors are
Mhm'lbc_\fim{"w
shock, i.e, the leamer experience doubt and
possible confusion when using the L2: (2)
culture shock, i.c. the learner experience
disoricotation, stress, fear, eic., &5 amest of
differences between his or her own culture and
that of the target language community; (3)
motivation; and (4) ego boundaries, i.c.
extroversion, inhibition, efc,

2. Accommodation Theory

The sccommodation theory shares
cerain premises with scculturation model, but
it also differs from it in a number of significant
wiys. This theory is derived from the research
of Giles, 1982 in Ellis (1995: 255). Giles sees
intergroup relationship as subject to constant
negotioting during the course of each
interaction. Giles asserts that motivation is the
primary determinant of 1.2 proficiency. Giles
ef al. writes: people are continually modifying
their speech with others so as to reduce or
aocentuale the linguistic and socinl differences
between them depending on their perceptions
of the interactive situation, There are two types
of change which occur in the L2 speaker’s use
of *ethnic speech maker’: upward convergence
oceurs when the learner is positively motivated
towards the out group community and
downward convergence occurs when the
leamer is not positively motivated towards the
out.

3. Discourse Theory

Communication is treated the matrix of
linguistic knowledge, that language
development should be considered in terms of
how the learner discovers the meaning
potential of language by participating in
communication. It is supported by Ellis (1985
259) that through communicating with other
people, children accomplish actions in the
world and develop the rules of language
structure and use. Hatch proposes the
principles of discourse theory are: (1) SLA
follow a “natural’ route in syntactical
development; (2) native speakers adjust their
speech in order to negotiate meaning with non-
native speakers; (3) the conversational
strategies used to negotiate meaning, and the
resulting adjusted input, influence the rate and
the route of SLA in a number of ways; and {4)
the “natural® route is result of learning how to
hold conversations,
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4. The Menitor Model
The monitor model is proposed by in

Ellis (1985: 261) which consists of five central

hypotheses are: (1) the acquisition-leaming

hypothesis; (2) the natural order hypothesis;

(3) the monitor hypothesis; (4) the input

hypothesis; and (5) the affective filter

hypothesis. Krashen also discusses a number
of other fiactors, each of which figures
conspicuously in the SLA research liternture:

a) Aptitude: the leamer’s aptitude predicts
how well he will perform on grammar-
type tests that provide the right conditions
for the operation of the monitor.

b) Role of the first language as a performance
strutegy: learner initiates an ulterance
using his first language and then
substitutes L2 lexical items, also making
small repairs to the resulting string by
means of the monitor,

c) Routines and patterns: Krashen rejects the
view that formulaic speech contributes to
acquisition. Formulas play a performance
mle only by helping the leamer 1o
outperform his competence. Acquisition
catches up with the routines and patterns,
which is the structural knowledge
contained in the formulas is developed
separately.

d) Individual differences: there is variation in
performance, brought by the extent
learner’s reliance on leamt knowledge.
Krashen indicates three types of monitor
LSErs: over-users, under-users, and optimal
USETS,

2) Age: nge influences SLA in a number of
ways. It affects the amount of
comprehensible input that is obtained;
younger learner may get more than older.

5. The Variable Competence

The model is based on two distinctions-
one of which refers to the process of language
use, and the other refers to the product. The
theory also proposes (o account for SLA
within a framework of language use. In other
words, it claims that the way a language learnt
is a reflection of the way it is used (Ellis,

1985: 266).

The product of language use comprises

a continuum of discourse types ranged from

entirely unplanned to entirely planned.

Unplanned discourse is discourse that lacks

forethought and preparation. It is associated

with spontaneous communication, e.g.

everyday conversation or brainstorming in
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communication,
affectivestmtegies.

Anxicty could be both helpful and
harmful. It is felt thet a certain amount of
anxiety is helpfulfor learners because it helps
them obtain their optimum level of
performance. Too much amxiciyhas the
opposite effect where it hinders language
lcarning. Anxicty often takes forms of
worry, frustration, insccurity, fear, and self
doubt. A common high anxiety creating
siluation for leammersis o perform before the
peers and teacher when they are not preparcd.

Here is an example of how lcamers try
ta lower the anxiety. Some listen lo their
favorite musicfor a few minutes before
practicing the wrget language.

3. Social Stralegy

Social stralegies are very important in
learming & language because language is used
in communicationand communicstion occurs
between people, Three sets of strategies are
inchiled in thisproup: Asking Questions,
Copperating with others, and empathizing with
wihers,

Amaong the three, asking questions is the
most  helpinl  and  comes  closest (o
understanding themeaning. It also helps in
conversation by gencrating response from the
partner and shows interéstand involvement,

Cooperation with others  climinutes
competition and in iz place hrings group
spirit. Studiesshow that cooperative learning
resulls o higher self~esfoem, increased
conlidence, and rapidachievement Laamers
do not nmurally apply cooperative simategies
hecnise of strong emphasispul on competition
by educational institutions, Sometimes
competition brings o strong  wish (o
performbetter than others, but it often results
in anxiety and fear of failure. It is important to
helpleamers  change their  attitudes  from
confrontation and competition to cooperation.

Empathy is very important in
communication, Empathy means 1o put onesell
in someone elsesimation to understand that
persan’s point of view. Learners can use social
strategies to developeultural understanding and
becoms aware of thoughts and feelings of
vlhers,

Leamers can apply the strategy of
coopernting with others by doing something
together in thelanguage they are leaming.
Daily telephone conversation with a friend in

and teaching
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the target language is ancxample o pmctice

listening and speaking sklls.

C. The Infuential Factor of Foreign
Language Acquisition

i. Intermal fector

Internal factors are those that individual
language leamer brings with him or her to
particular lcaming situstion. There are six
internal factors that influence the ncguisition

of foreign language proposed by Fllis (1985:

104-121).

a) Age: second or third language acquisition
is influcnced by the age of the leamer.
Children, who already have solid literacy
skills in their own language, scem to be in
the hes| position lo acquire a new language
efficiently. Motivated older learner can be
very successful too, but usually struaple to
achieve native-speaker-equivalent
pronunciation and intonation.

b) Personality: intoverted or  anxious
learners wsually make aslower progress,
particularly in the development of oral
skills. They are less likely to take
advaniage of opporunities to speak, or o
seek  ont  such opporfunities. More
outgoing students will not worry about the
inevitability of making mistakes. They
will take risks, and thus will give
themselves much more practice.

¢} Motivation: an emotional process that
determine the success or failure of leamer.
There are two kinds of motivation:
intrinsic motivation or internal motivalion

from [nside that greatly supporis
the success of leaming for it is pushed by
the interest (o jeam the langwage. Clearly,
students who enjoy language learning and
take pride in their progress will do beiter
than those who do nol. Exirinsic
motivation or exdemal motivation is also a
significant factor. Such motivation gives
low result singe the base reason is mot
definite by his interest but the need of
prestige

d) Experience: learners who have acquired
pencral knowledge and experience are in @
stronper  posifion to develop & new
language than those who have not The
student, for example, who has already
lived in three different countries and been
exposcd to various langunges and cultures
has a stronger base for learning a funher
language than the student who hes not had
such experiences. In the other hand, the
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higher level of proficiency memory strategies
are mentionedvery little. It is not that the use
ceases, but the awareness of its use becomes

less.

Here is an example to apply memory
strategy by making association. If a leamer
wants to rememberthe name Solange of a
French person, it could be associated by saying
Solange’s face is so long.

2. Cognitive Strategy

These are perhaps the most popular
strategies with language leamers. The target
language ismanipulated or transformed by
repeating, analyzing or summarizing. The four
sets in this groupare: Practicing, Receiving and
Sending Messages, Analyzing and Reasoning,
and Creating Structurefor Input and Output.

Practicing is the most important in this
group which can be achieved by repeating,
workingwith sounds and writing, and using
patterns. The tools of receiving and sending
messages are usedwhen leamers try to find the
main idea through skimming and scanning. It
is not necessary tocheck every word. The adult
learners  commonly use anslyzing and
reasoning  strategies. These areused to
understand the meaning and expression of the
target language. These are also used to
makenew expressions.

Here is an example of a leamer who
practices with sounds of the words that have
letters ough.The words through, though, tough,
and trough contain ough but sound different
To understandthem betier the leamer may
make own phonetic spelling: throo, thow, tuff,

and traff.
3. Compensation Strategy
Leamers use co strategies for

comprehension of the target language when
they haveinsufficient knowledge of the target
language. These strategies make up for the
deficiency in grammarand vocabulary, When
leaners do not know new words and
expressions, they guess the meaning. A lcarner
brings own life experience to interpret data by
guessing,

Compensation strategies are also used in
production when grammatical knowledge is
incomplete, When a learner does not know the
subjunctive form of verb, a different form may
be used toconvey the message.

Here is an example of guessing based on
partial knowledge of the target language.
When alearmer recognizes the words shovel,
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grass, mower, and lawn in a conversation, it
could be understood that it is about gardening.

b. Indirect Learning Strategy

Indirect language leaming strategics
work together with the direct strategies. They
help leamerregulate the leaming process.
These strategies support and manage language
leamning  without  directengagement and
therefore called indirect strategies.

1. Metacogmitive Strategy

Metacognitive strategies go beyond the
cognitive mechanism and give leamers to
coordinatetheir leaming. This helps them 1o
plan language leamming in an cfficient way.
When new vocabulary, rules, and writing
system confuse the leamer, these stralegies
become vital for successful languagelearning,

Three sets of strategies belong to this
group and they are: Centering Your Leamning,
Arrangingand Planning Your Leaming, and
Evaluating Your Leamning. The aim of
centering learning is togive a focus 10 the
learner so that the attention could be directed
toward certain language activitiesor skills.
Arranging and planning leaming help leamers
to organize so they may get maximumbenefit
from their energy and effort. Evaluating
learning helps leamers with problems like
monitoringerrors and evaluation of progress.
Research has found that compared to cognitive
strategies metacognitivestrategies are used less
consisiently by the learners.

Here is an example of aranging and
planning learning. For a leamer who wants to
listen to thenews in the target language can
plan the task by first determining what topics
might be covered inthe program. Most news
programs have scgments of politics and
economics. The learner can lookup the words
related to the topics before listening 1o the
news. This would better prepare the leamer.

2. Affective Strategy

The affective factors like emotion,
attitude, motivation, and values influence
leaming in an importantway. Three sets of
strategies are included in this group: Lowering
Your Anxiety, EncoumgingYourself, and
Taking Your Emotional Temperature.

Good language learners control their
attitudes and emotions about leaming and
understand  thatnegative  feelings  retard
learning. Teachers can help penerate positive
feeling in class by giving studentsmore
responsibility, increasing the amount of natural
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more experiences leamer has the casier (he
learner acquire other languages.
Cognition: in general, it seems thar
students with greater cognitive abilities
will make the faster progress. Some
linguists believe that there is a specific
innate language lcaming ability that is
stronger in some students® that in others.
Native language: who are leaming a
sccond language which is from the same
language family as their first languages
have, in general, a much easier task than
those who are not. So, for ¢xample, a
Dutch child will lcarn English more
quickly than a Japanese child.
2. External factor

Besides the internal factors described

above, external factors are also regarded can
influence human to learn foreign longuage.
Those that characterize the particular language
leamning situation,

)

b)

<)

Curricalum: for English as a second
language student in  particular, it is
important  that the tomality of their
educational experience is appropriate for
their needs. Language learning is less
likely to place if smudents are fully
submersed into the mainstream program
without any extra assistance o,
conversely, nol allowed w0 be part of the
mainstream until they have reached a
certain level of langnape proficiency.

Instruction: clearly, some language
teachers are better than others at providing
appropriagte  and  effective  leaming

experiences for the students in their
classrooms. These students will make
faster progress. The same applies to
mainstream teachers in second language
situations. The science teacher, for
example, who is aware that she is too
responsible for the students” English
language development, and makes certain
accommodations, will contribute to their
linguistic development.

Culture and status: there is some
cvidence that students in situations where
their own culture has a lower status than
that of the culture in which they are
learning the language make slower
progress. It is expected to understand the
culture of native speaker besides learning
the language of native speaker. It
emphasizes 10 avoid some problem
probably emerge between the native

d)

e}
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speaker and foreigner during  the
conversation or discourse. In SLA, the
acculturation model is the process of
becoming adapted to a mew culture, He
cxplains that it is an importnt aspect of
SLA, because language is one of the most
observable expressions of culture and
hecause in second (as opposed to foreign)
language setting the acquisition of a new
language is seen as tied to the way in
which the learner’s communily and the
target language community view each
other. In addition, Ellis (1985: 251) says,
“Second language acquisition is just one
aspect of acculturation and the degree to
which a learner acculturates to the target
language group will control the degree (o
which he acquires the sccond language™.

Motivation: students who are piven
continuing, appropriaie encouragament to
learn by their teachers and parents will
generally fare better that those who are
not. For example, students from family
that place litle importance on language
learing are likely to progress less quickly.
Reinforcement is definitely smoathen the
language acquisition pmcess whether first
languape acquisition or second and third

language acquisition.
Access to native speakers: the
opportunity to interact with native

speakers both within and outside of (he
classroom is a significant advanmge.
Nalive speaker are linguistic models and
can provide appropriate feedback. Clearly,
second languape learmners who have no
extensive access to pative speakers arc
likely to make slower progress,
particularly in the oralfaural aspects of

language acquisition.
Conclusion

Language acquisition and language
leaming are two totally different concepts.
Langunge acquisition is simply identical (o
the native language or mothe or tongue,
and language laming refers o the second
limguage or foreign language acquisition.
Language learming strategics, including
non-linguistic, direct, indirect, cognitive,
metacognitive, social, communicative,
memory, and compensation have 1o be
taken into account for the success of

language learning.
18
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