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Abstract 
This study shows how the shifting capital of education aligns with the economic spirit in the 
digitalization era. The ideology of education, which supports the transformation of human resources to 
a better and fair world, has been shifted to the economic path due to economic and cultural triggers. 
The economic element shapes educational institutions' alignment in the labor market. The latter is to 
make the shifting capital of education move faster towards the economic demand due to the entrance of 
modernization culture in the form of digitalization technology. Furthermore, the development of 
religious education also gets the impact of digitalization era, but it still humanizes the humanity 
aspect as the novelty of this research. The sociological method is to be conducted to analyze and 
evaluate beyond the shifting capital of education. Critical thinking in the sociological method through 
Weberian rationality and bureaucracy is used to probe some possible answers to see the shifting capital 
of education. The result of this research is that the shifting capital of education toward economic and 
educational capitalism still upholds the humanizing humanity to work in the workforce field. The 
conclusion reaches that the shifting capital of education emphasizes the access of human resources to 
engage in the market during the digitalization era through the rationality of educational institutions. 
 
Keywords: a shifting capital; capital of education; digitalization era; sociology of religion   
 
Abstrak 
Penelitian ini menunjukkan bagaimana pergeseran kapital pendidikan sejalan dengan 
semangat ekonomi di era digitalisasi. Ideologi pendidikan yang mendukung transformasi 
sumber daya manusia menuju dunia yang lebih baik dan adil telah bergeser ke jalur 
ekonomi yang dipicu oleh faktor ekonomi dan budaya. Unsur ekonomi membentuk 
penyelarasan lembaga pendidikan di pasar tenaga kerja, dan unsur budaya memicu 
mempercepat pergeseran modal pendidikan menuju tuntutan ekonomi ketika masuknya 
budaya modernisasi yaitu teknologi digitalisasi. Oleh karena itu, pendidikan agama juga 
terdampak dari era teknologi, tetapi masih mengutamakan nilainilai kemanusian sebagai 
kebaharuan penelitian ini. Metode sosiologis akan dilakukan untuk menganalisis dan 
mengevaluasi pergeseran kapital pendidikan. Pemikiran kritis dalam metode sosiologis 
melalui rasionalitas dan birokrasi Weberian digunakan untuk menggali beberapa 
kemungkinan jawaban untuk melihat pergeseran modal pendidikan. Hasil dari penelitian ini 
adalah pergeseran modal pendidikan menuju ekonomi dan kapitalisme pendidikan tetap 
menjunjung tinggi humanisasi manusia untuk bekerja di lapangan kerja. Kesimpulan 
penelitian ini yaitu pergeseran modal pendidikan menekankan akses sumber daya manusia 
untuk terlibat dalam pasar selama era digitalisasi melalui rasionalitas lembaga pendidikan. 
 
Kata Kunci: era digitalisasi; kapital pendidikan; pergeseran kapital; sosiologi agama 
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Introduction 
Education aims to make social change by transforming the community into a more 

just world. Education places itself as an institution for every individual to prepare 
themselves to face these social changes (Martono, 2016) . The digitalization era puts pressure 
on education to respond as a means of social change to the reality and conditions of society 
with technological developments. Social change in the community is distorted in 
overhauling a just education system so that education is a tool to legitimize the existing 
social structure. The shift in educational values toward capitalism is a paradigm shift 
(Kuwar, 2021). This shift was triggered by two major components in people's lives: the 
economy and culture. The economy has played a major role in shifting the value of 
education by growing dualism inequality between rich and poor (Huynh et al., 2020). 
Economics demands education to lead to partiality to meet soft industrialization skills. This 
shift is supported by a strong modernization culture in technological developments, so 
society's culture shifts to digitalization as the main concentration of community growth 
(Kayed et al., 2022). Because of these two major components, a shift in the value of education 
cannot be avoided, so education becomes a commodity and is consumed by society. This 
shift makes a capital change in the value of education and human resources in the 
digitalization era.  

The role of the economy provides a large space for education to produce a workforce 
that is in line with industrial needs. Human resources development through education 
allows human resources to gain capital from and in work (Kichuk et al., 2021). The economy 
influences educational institutions to change systems to prepare a ready workforce in the 
field. It places the economy's role in creating workers' jobs through the education sector 
(Rowe, 2019). Therefore, the education curriculum is created according to the workforce's 
needs, employment, and the labor market. Educational institutions teach human resources 
following a hidden curriculum to benefit parties and owners of capital by developing soft 
skills. The noble goals and ideals of the value of education experience changes and shifts that 
provide economic benefits for owners of capital (Novikov, 2021). The meaning of education 
that creates a just world through educational institutions and curricula by humanizing 
humans through the educational process does not materialize as it should. Education has 
changed to the realm of the economy with all efforts and resources to achieve benefits for 
institutions (Ershova et al., 2019). These shifts shape a more specific division of labor within 
the labor market and fields. This division of labor determines the level of capital and 
determines educational institutions to shift to areas that suit the needs of the workforce and 
the market (Kharchenko et al., 2020). The economy significantly influences workforce 
paradigm formation through educational institutions and changes the initial meaning of 
being an economic man. 

Cultural elements move educational values more quickly towards economic and 
human values through the modernization movement. Modernization shapes modern 
humans to depend on the power of technology to drive changes in educational values 
(Lysova et al., 2020). The culture of modernization through the industrial revolution kicked 
out educational ideological values with propaganda that put forward economic values and 
rationalization. The growth of capitalism is a symbol of cultural modernization in today's 
society and places the concept of bureaucracy as a unit in educational institutions (Klees, 
2019). The development of the material economy marks capitalism and bureaucracy through 
the opening of knowledge in the form of technology (Klees, 2020). This thinking makes 
education a tool to reach layers of society with higher levels of education. Therefore, 
modernization widens the gap between human beings themselves. Modernization creates 
alienation through the presence of technology so that humans are far from the reality of their 
lives (Schneider & Makszin, 2014). This culture encourages education to invest capital in 
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creating information technology for global education. Shifts in educational values cannot be 
avoided by the growing paradigm shift in modern humans who depend on the power of 
technology and digitalization (Tight, 2021) (Tight, 2021). 

The two triggers above shift the value of education towards the economics of 
education to meet the needs of the industry and workforce in the field. The shift in 
educational values has been examined through the growth of education that uses the power 
of technology during the COVID-19 pandemic as educational technology (Alam et al., 2022; 
Asilkan & Domnori, 2020; Mbhiza, 2021). The COVID-19 pandemic provides an open space 
for strengthening technological power and shifting the value of education as educational 
technology in meeting workforce needs. The concept of economics and financial power 
places education's value more on capitalist education. Moreover, it prioritizes supply and 
demand in education (Hutagalung et al., 2022; Kharchenko et al., 2020; Salmon, 2020). 
Capitalist education provides an opportunity to shift the value of education that is 
dependent on getting a quality education with the power of cost from an economic 
perspective (Datzberger, 2022; Lysova et al., 2020; Nurdin, 2021). The research on shifting 
educational values in the digital era above has yet to answer how this shift in education is in 
Weber's perspective to analyze whether a shifting capital of educational value still 
humanizes humans in the digitalization era. Therefore, this study aims to find answers to the 
shift in educational values that still prioritize humanizing humans in social change. This goal 
leads to a research question: How is the change in capital from education as social change in 
the digitalization era? Does the value of educational change still humanize humans as social 
actors in the field? 

Research Method 
 The sociological approach is the choice to answer the research question above 
because this approach prioritizes critical thinking and analysis of human problems as social 
beings and the interactions within them. The sociological approach places social phenomena 
as social realities to uncover the veil from the shift in educational values towards the 
economics of education (Okutan, 2020; Thomson, 2020). This approach has full access to 
journals, articles, books, scientific papers, and newspapers for analysis and criticism. 
Therefore, critical analysis of reality provides space for Weber's theory of bureaucracy 
towards education so that the noble values and ideals of education are confined in an iron 
cage of Weber (DiMaggio & Powell, 1983). The sociological approach through Weber's 
understanding provides a space for this research to be divided into four parts in reaching 
answers to research questions. First, education is capital for humans to sustain life. This 
capital builds humans as modern humans who are educated in dealing with social change, 
especially in the digitalization era. Second, education is a human handle as social capital that 
is strived to place oneself in a social environment. This social capital determines humans to 
stand in the capitalist economy and fight for societal justice. Third, educational values are 
experiencing a shift in the world of digitalization due to the role of technology in shaping 
modern humans who are educated to fight for and escape from the concept of slavery. 
Education has metamorphosed into the strength of the establishment of capitalist economic 
education. Fourth, the shift in educational capital through Weber's understanding of 
bureaucracy transforms educated modern humans into technologically modern humans. 
This change creates capitalist educational values with propaganda to humanize humans 
through social change. Then, this research closes with conclusions.  
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Result and Discussion 
Education and Capital: The Formation of Capital in the Value of Education in the Social 
Arena 
 Formal education creates and places knowledge as capital for modern humans 
(Efimova et al., 2022). Knowledge is a value individuals possess in developing themselves 
and placing themselves in a community (Hanushek & Woessmann, 2020). Education and 
knowledge are a complete package for modern humans to be accepted into the workforce. 
This knowledge becomes an individual transaction to obtain economic value in their work to 
exchange this value (Yavuz, 2021). This understanding shows that education has nature as an 
effort to pass on values in living life as a change in fate and civilization. Therefore, education 
positions itself as capital for modern humans in developing and saving themselves in social 
change. Education provides specific skills for individuals and promotes them through these 
skills (Schweisfurth et al., 2018). These skills create selling points following the abilities 
obtained through certificates. Parson proved that education has a particular value for the 
individual to enter the community with that particular skill (Parson, 1964). It confirms that 
education as a particular value creates a transition from knowledge value to economic value 
in organizations in the form of capital. 
 Formal education certificates provide space for modern humans as a sign of human 
existence in the form of capital (Apfeld et al., 2022). Education places the transformative 
value of human existence on equality in the community as the existence of modern humans. 
The role of education through educational institutions transmits the values of life and culture 
to objects of social change to make individuals involved in societal change (Asad et al., 2022). 
Education has to transform the value of equality towards individuals as agents of change 
through graduation certificates. This concept forms an understanding that educational 
institutions are places of legitimacy for modern humans to gain capital in changing society. 
Therefore, human existence in society is a sign of human existence through its educational 
capital. Educational capital is a system created in such a way as to produce graduation 
certificates as capital for individuals in society (McDonnell, 2021). This understanding 
provides space for educational institutions to prepare curricula to obtain certificates. The 
curriculum prepares areas of expertise for individuals with different qualifications to place 
capital in society through formal education certificates (Brooks et al., 2021). Gathering 
individuals with the same certificate forms a group of modern humans competing for socio-
economic value. 
 Education has a value of social solidarity over the homogeneity of formal certificates 
in one group as a form of capital. Education creates modern humans with one skill through a 
curriculum set by educational institutions (Smythe et al., 2021). When elements of similarity 
gather in a community, social solidarity capital is formed for each individual. The formation 
of social solidarity creates bargain capital for individuals to join the community of social 
solidarity with the capital they have (Zambeta, 2014). This concept was built by Durkheim 
when he explained that collective orders on common norms and values and consensus 
coordinate individual activities in a social system based on a personal commitment to 
collective standards and rules (Durkheim, 2014). This commitment influences small 
communities' movement to complex communities in the arena of symbols and institutions. 
This move creates cohesion or solidarity as capital in natural sentiment, not alienation. 
Therefore, social solidarity, interpreted as capital, has equality that relies on the 
unconditional trust of organic solidarity in the community through the symbol of 
educational capital. It places Fukuyama emphasizes that symbols and natural sentiment 
form social capital as the ability to work together for common purposes through formal 
education certificates (Fukuyama, 1995). 



Jurnal Ilmiah Religiosity Entity Humanity (JIREH) 
Vol. 5, No. 2 (2023): 140-154 

A Shifting Capital of Religious Education… (Wiryadinata) 

144 
 

 In social solidarity, education creates a working system that moves through its 
function in social reproduction as capital in society (Cardinal et al., 2020). Education moves 
with its working system to create privatization and the free market. The formation of 
privatization owned by the non-profit sector determines education by the free market. The 
role of the government is only as a regulator. However, the public gives the management of 
resources full rights (Mesa-Manosalva, 2022). The free-market phenomenon directs 
education according to market needs and the market's will to reproduce human resources. 
Therefore, education is a culture driven through the work system by transforming 
knowledge and expertise as capital for individuals (Abbas & Razak, 2011). The education 
system's performance places the development of innovation and technology as capital-added 
value for graduates with formal diploma certificates to enter the workforce. With the 
inclusion of technological innovation, education becomes a movement system in social 
reproduction and makes capital values that must be taken to get a place in the social arena. 
Finally, educational capital within the scope of the artistic work system makes this capital 
move towards the growth of social reproduction values for the community.  
 
Education in the Vortex of the Digital Innovation Wave 

The presence of digital innovation in the world of education makes the education 
system undergo a process of adjustment (Teräs et al., 2020). This adjustment process forces 
education to follow the growing stream of digitalization technology so that the education 
system also experiences a shift. The shift in education caused by a wave of digital innovation 
affects the goals of the education system, the integration of the education system, and the 
process of adaptation of the education system (Haleem et al., 2022). The influence of 
technological innovation has shifted the role of education as a tool to realize modern humans 
with a just world, making humans who have the power of digital technology survive under 
pressure. Digital technology innovation has helped make the education process easier and 
more flexible in dealing with social changes in the era of globalization (See et al., 2022). The 
growth of digital technology provides space for education as a step forward and recognizes 
graduates as modern humans through the education process. Therefore, the integration and 
adaptation of education through the growth of digital technology changes the goals of 
education that are close to the growth of digital technology. The shift in educational goals 
leads to collaboration between education and the economy, shaping education toward the 
struggle for economic values (Nordlöf et al., 2022). This shift created the education system to 
reposition in bringing human resources in line with the needs of digital technology growth 
(Frick, 2020). Adjusting educational goals to the growth of digital technology provides 
opportunities for social change in society. 

Digital technology has caused adjustments in educational goals and created social 
inequality in social change. The role of digital technology in education makes education a 
factor of production to produce prosperous human resources through technology 
(Ambarova & Zborovsky, 2021). Digital technology for education is a tool for achieving 
prosperity and is contested by work users. When not all humans can master digital 
technology through formal education, they experience a big disadvantage in competing in 
the job market (Singgih et al., 2022). Education in the digital technology era is exploitation 
between groups that master digital technology and other groups that do not master digital 
technology in education. Therefore, the group that controls education in the digital 
technology era is a minority group that can control some people through the production of 
formal education (Krahn et al., 2018). These conditions form social inequality in society so 
that the goals of education experience a shift in meeting the needs of employers. Marxists see 
that education in the digital technology era as a factor of production to produce social 
inequality through expertise and skills through digital technology for groups who master 
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digital technology capabilities. This social inequality makes human resources who do not 
have formal certificates become factors of production without changing their existence 
without education (Boossabong, 2018). This understanding makes the purpose of education 
shift from its original purpose. 

The entry of digital technology into education shackles educational activities and 
human resources because every activity and movement will be adjusted to the technical 
performance system (Kuzmenko, 2018). Education and human resources require creativity, 
time, imagination, and effort to achieve a weekly learning plan. Education in the vortex of 
digital technology growth experiences fetters so that technology must act quickly and 
understand human resources' lack of creativity and imagination (Lodge et al., 2022). 
Technology has no tolerance for educational activities and movements and human resources 
for creativity and imagination. The presence of digital technology places education to 
interpret educational goals for human resources in the digital technology era. The shackles of 
education result in workforce reproduction with limitations on space for movement in the 
digital technology era (Arafat et al., 2022). Dependence on technology places education as a 
tool to produce labor entanglement according to employment. Therefore, the purpose of 
education has experienced a shift in the digital technology era by placing the shackles of 
educational activities and human resources in digital technology work systems. 

Digital technology, through the concept of education, widens inequality and social 
gaps in reduplicating human resources. Human resources that can compete through owned 
capital occupy a prestigious institution and receive complete facilities (Demaine, 2003). 
Educational institutions are used as a social selection mechanism to carry out the process of 
placing human resources to attend education. Bourdieu argues that social selection places 
education as a tool to widen social inequality because only individuals from the upper 
classes can enjoy education based on digital technology (Bourdieu, 1971). Digital technology 
helps education to reduplicate society as an entire selection process or mechanism for certain 
individuals. Therefore, the role of technology in education forms a reduplication formula for 
human resources with digital-based competencies as capital in employment (Kurt, 2015). 
Digital technology creates a different curriculum for the sake of increasing education costs as 
the reason. This mechanism provides space for education as a means of unequal social 
reproduction for human resources (Verhoeven et al., 2022). 

 
Bureaucracy and Rationality in the Heart of Max Weber 

The shift in the meaning and purpose of education in society by educational 
institutions places the concept of modern human rationality in managing education 
management (Koster & de Regt, 2020). Rationality plays an important role in modern 
humans deciding the direction of educational policy to meet employment needs. Education 
and employment needs are a unified package to educate human resources according to 
market needs (Morelock, 2021). The market becomes an arena that determines the meaning 
and purpose of education to form a curriculum adapted to market needs. Therefore, 
individual rationalization refers to the value orientation of market needs for labor prepared 
by educational institutions (King et al., 2018). These understanding forms educational 
institutions as instruments in building human resources following the times. Technological 
growth in the digital era helps the concept of individual rationalization to achieve the goals 
of modern human life (Nnebedum, 2019). The concept of rationality influences the human 
mindset in achieving life goals through educational design curricula. The rationality of 
Weber is the human mind utilizing the individual's own interests to achieve life goals 
(Weber, 2019). 

The concept of rationality places education as a system of social selection to get a 
place in educational institutions. Shifts in the meaning and purpose of education bring 
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individual rationality to compete with other individuals in the arena of employment 
(Menezes & de Castro Crusoé, 2022). This shift in the meaning and purpose of education 
results in social inequality through educational status selection instruments. Level of 
education, certificate grades, cumulative achievement index, and special skills make 
individuals experience a selection process to get jobs (Njoki, 2021). Educational institutions 
also play a big role in selecting human resources to gain capital in the world of education 
when registering. Therefore, individual rationality places the concept of instrumental 
rationality in educational institutions as a selection tool in assisting jobs to find workers 
(Wæraas, 2007). Instrument rationality also places the power of technology in education to 
achieve the goals of education itself. Technology is instrumental for educational institutions 
in making final decisions in the current educational process. Alignment with employment 
makes the institution, meaning, and purpose of education an instrumental rationality of 
education. This thinking places education in a bureaucratic space. 

The development of education in the digital technology era puts forward 
bureaucratic mechanisms to regulate education governance and human behavior (Lumby, 
2019). Bureaucracy is a working system that gives authority to exercise power through 
established regulations. Max Weber understood bureaucracy as the result of human 
rationality applied to institutions to facilitate public services. This bureaucratic concept 
prioritizes technical efficiency in making decisions as human rationalization in institutions 
and the ideal type for exercising power. Education as a system and institution requires an 
ideal type in building the educational function itself (Robinson, 2015). This understanding 
provides space that bureaucracy is based on the division of labor based on one's ability, not 
age or family factors. Therefore, the concept of bureaucracy in educational institutions 
provides a gap in social inequality for human resources who cannot occupy positions using 
academic degrees (Ainur Rofiq, 2019). The placement of human resources based on ability 
and intelligence, especially in the era of digital technology, encourages technology to achieve 
the bureaucracy's goals (Ikramatoun et al., 2021). Bureaucracy in the era of digital technology 
creates a systematic work system to link individual interests and the functions of educational 
organizations, 

Education in the concept of bureaucracy leads to the shackles of the creative abilities 
of educators and education itself in the concept of the iron cage. The iron cage concept 
results from bureaucratic rationality wrapped in rationality arguments, but bureaucratic 
rationality curbs the freedom of educators and education (Skipper, 2018). Education is 
carried out with a system that has been standardized, and the curriculum has been 
determined without regard to the concept of educator creativity. This phenomenon indicates 
the shackles of education in a rigid system (Mangset & Asdal, 2019). The rigidity of the 
education system is the iron cage for the world of education and educators in the rational 
concept of bureaucracy. The restraints of education and educators in developing the ability 
to innovate in teaching and assessment create space for a shift in the purpose and meaning of 
education (Xie et al., 2022). Therefore, Weber's iron cage concept signifies a shift in the 
definition and value of education toward fulfilling jobs by creating a workforce that fits 
market needs. This rational bureaucracy facilitates a shift in the value of education under the 
pretext of harmony between employment and labor in the concept of education (Jessop, 
2018). The shackles of educators and education in an education system are rules made in 
such a way for the benefit of the employment industry. 
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A Shifting Capital: Is the educational shifting still humanizing humanity in the 
Digitalisation era? 

The presence of digitalization technology in the heart of education creates a shifting 
space for the meaning and the aim of education in the modern technological age (Ritzer et 
al., 2018). The modern technological age provides an opportunity to interact with local 
culture through education, forming delocalization and localization. The role of culture is to 
transform all aspects of life through education, so the role of culture and education places the 
process of delocalizing local culture (Terjesen, 2022). The entry of digital technology places 
foreign culture into local culture and creates localization in this new culture. Education that 
prioritizes foreign languages in the education curriculum, the use of international books, and 
the adoption of foreign education systems make the process of delocalization and 
localization strong in educational shifts (Serpa & Sá, 2022). Education and digital technology 
allow modern humans to communicate across countries and globalize students to advance 
human values. This modernization culture concept provides space for Weber to see 
rationality actively shifting educational capital to the digital technology era. The role of 
digital technology through the concept of rationality prioritizes common sense to follow 
developments and growth in culture. Shifts in the meaning and purpose of education 
through digital technology create unlimited space in advancing education to transform 
science and culture (Gann, 2017). Therefore, the presence of digital technology shifts the 
meaning and purpose of education to place human resources as technological human capital 
in dealing with social change. 

The impact of cultural delocalization and localization in the education system is the 
integration of economic and educational aspects. The growth of the digitalization of 
technology is a concrete manifestation of the crystallization of education and the economy. 
The era of digitalization places the economy as an indicator of the progress of education itself 
(Carstensen & Emmenegger, 2023). Education now prioritizes customer satisfaction as a user 
interest in the learning process. Customer satisfaction is an indicator of creating a meeting 
between scholarly output and employment according to the needs of the labor market 
(Novikov, 2021). Therefore, the current education system is oriented towards market 
interests to satisfy educational institution stakeholders. Employment fulfillment through 
educational graduates creates indicators of growth and prosperity in the national economic 
sector. The shift in the value of educational capital provides an opportunity to strengthen the 
quality of the education and training system for human resources to be accepted into 
employment. This shift opened a space for bureaucratic concepts to guide education toward 
the market and economic fulfillment in the labor corridor (Aji, 2020). The job market 
influences and determines the direction, development, meaning, and goals of education in 
the digital technology era in saving human resources. Education opens space as a process of 
open competition in the free market to fulfill the market economy by opening new study 
programs. 

The shift in the direction and development of education gave rise to the concept of 
educational capitalization, which is oriented toward educational liberalization (Buckingham, 
2020). Education has a mission to transform society's knowledge, norms, and values into the 
curriculum and add local content to understand the character of local culture. The presence 
of digitalization of technology changes local content and local cultural identity, which is 
uninformed into one global, worldwide culture (Miller & Liu, 2021). The unifying local 
culture into a global culture involves the liberalization of education so that education creates 
social value by forming an instant lifestyle. Instant behavior and attitudes allow students to 
act negatively, such as cheating and plagiarism. This educational liberalization adds to the 
driving force of the concept of educational capitalization, which is integrated between 
education and the economy (Kleibert et al., 2021). This liberalization process for Weber is 
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part of a rational society and a sign of the development of rationality in modern society. 
Therefore, education's direction and development are biased toward an orientation toward 
the economy after studying (Mathier, 2023). Education emphasizes teaching according to a 
packaged curriculum to obtain a certificate of evidence to gain legitimacy for individuals to 
play their role in the available labor market. The capitalization and liberalization of 
education that emphasizes the economy provides opportunities for human resources to 
develop and grow according to their wishes in pursuing a career and the economy (Hay, 
2020). Capitalization and liberalization of education through the formation of a curriculum 
contribute greatly to supporting the success of educational goals in the digital era of 
technology. 

Shifting education in the era of digital technology is a dynamic process and has value 
in humanizing humans for Weberian. The values, meaning, and goals of education are a 
dynamic process in dealing with social change and eras to save human resources (Peercy et 
al., 2022). Education is a process of transforming knowledge, values, and norms of society to 
support human resources so that they can survive in changing eras. Digital technology in 
education shifts the direction and development of education itself and places education in a 
technological context (Roux & Becker, 2016). Markets and jobs demand changes in direction, 
policies, and development of human resources in order to be able to compete with global 
forces. Education provides space for the development of human resources to meet the 
necessities of life and place oneself in Weberian social stratification in society. Education 
oriented towards economic value is a natural shift in meeting the needs of the field and the 
labor market. Therefore, education places modern humans with digital technology insights 
into the absorption of productive human resources in employment (Carter Andrews et al., 
2019). The shift in education's meaning, goals, and values still has the value of humanizing 
humans to equip modern humans to work for life. The shift in the value of education for 
Weber still places education in the corridors of a bureaucracy based on the ability of human 
resources in the digital technology era. 

Implication 
 The digitalization era has affected all aspects of life through the shifting capital of 
education. The economic oriented becomes the capital of education and moves toward 
academic capitalism. The shifting capital of education is unavoidable due to the 
digitalization era affecting the labor market. The labor market influences education through 
its value. The impact of it is to drive human resources towards humanizing humanity 
through the alignment of the labor market. Therefore, religious education cannot avoid the 
shifting of capital of education, but it still humanizes the value of humanity through the 
educational system in the heart of educational capitalism.  
 
Conclusion 
 The values and goals of education have shifted in the face of digital technology-based 
education. Education is a dynamic learning process that follows the culture and currents of 
modernization in the digital technology era. The shifting value of education still humanizes 
humanity's value in the digitalization era. It is unavoidable to change because education 
looks for the space of economic capitalism. Therefore, the shift in educational values and 
goals still emphasizes human resources as the corridor of modern human rationality. 
Religious education and the economy quicken each other and are dependable on one 
another. 
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